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Chapter

Educational Programs

Part of the mission statement’s promise to provide programs and services of high quality to its students,
Parkland’s educational programs are at the heart of the college, advancing the six college values and these
purposes:

* To provide technical-vocational and career education that meets the needs of students, business,
and industry.

* To prepare students for transfer to four-year colleges and universities.

* To provide developmental programs, courses, and services which prepare students to pursue college-
level work successfully.

* To develop and enrich students’ general education, including effective written and oral communication;
mathematical, scientific, and computer literacy; critical thinking; creativity; and a recognition of the
cultural value of history, geography, literature, music, and art.

* To provide lifelong learning opportunities for students to explore their potential, abilities, and interests.
* To expand global awareness by providing opportunities for international studies and experiences.

* To provide a climate, both in and out of the classroom, for the discussion of ideas, concerns, and
social issues.

* To provide services, training, programs, and resources to the public and to business, industry,
agriculture, and labor that promote the intellectual, cultural, and economic development of Illinois
Community College District 505.

Parkland is committed to providing a comprehensive continuum of traditional and non-traditional,
credit and noncredit courses and programs to meet students’ diverse learning needs. Parkland offers 4
transfer degree programs (listed on page 211 of the 2002-2003 catalog), 48 associate of applied science
degree programs, and 49 certificate programs (listed on catalog page 111). The college strives to use human,
financial, and physical resources efficiently to develop and strengthen quality programs that will help students
achieve their potential and accomplish their personal, educational, and employment goals. Each program
requires students to engage in critical thinking, discuss ideas and social issues, recognize the cultural value
of the humanities, and develop an appreciation for cultural diversity, in addition to mastering a rigorous
body of knowledge. A newly reorganized developmental education program prepares students to pursue
college-level work successfully. Distance education offerings use current technology to provide additional
opportunities and options for participation in higher education. Adult and continuing education programs
provide access to formal and informal learning experiences through multiple entry points. Efforts to facilitate
stimulating and affirming interactions among students and faculty are evident in all programs.

Transfer Programs

The role of the community college has expanded beyond the model where traditional-aged students
graduate from high school, complete their first 60 credit hours in two years at a community college, and
then transfer to a four-year college or university. Many students enroll in transfer degree programs with the
intent of transferring to a baccalaureate degree-granting institution upon graduation from Parkland. Many
other students enroll in courses that are designed to transfer, but these students have no intention of
graduating from Parkland before actually transferring. Some students enroll in career programs with the
intent of transferring to a baccalaureate degree-granting institution. Still others simply take courses and
transfer to other two-year degree-granting institutions.

Parkland currently offers the following transfer degrees: The Associate in Arts (A.A.), the Associate in
Science (A.S.), the Associate in Engineering Science (A.E.S.), and the Associate in Fine Arts (A.EA.). Transfer
degrees are designed to meet the needs of students transferring to four-year institutions. General degree
requirements for the transfer programs can be found on pages 212 and 213 of the catalog. The college also
offers an Associate in General Studies (A.G.S.), a general studies program not designed as a transfer degree.
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Between 1993-2001, enrollment in transfer programs increased nearly 11%, to 4,130 students in
2000-2001. The number of students enrolled in transfer degree programs increased in 7 of the last 9 years,
accounting for 23.8% of total college enrollment in 1993-94 to 32.1% in 2000-2001.

Comparative data can be found in the annual lllinois Community College Boardes Data and Characteristics
Report.Parkland ‘s peer group of comprehensive community colleges comprises Southwestern Illinois College,
Black Hawk College, Illinois Central College, Heartland Community College, Richland Community College,
Lincoln Land Community College, and Rock Valley College. The most recent report is based on data reported
for 1999-2000. Table 12.1 shows the opening fall student headcount (unduplicated) by instructional
programs, using ICCB classifications.

TABLE 12.1: UNDUPLICATED HEADCOUNT ENROLLMENT BY INSTRUCTIONAL PROGRAM AREA
CLASSIFICATION 1999-2000

Occupational Vocational
Group Transfer Skills and ESL Adult Ed General Total
Parkland 7,337 (50%) 4,919 (34%) 802 (6%) 1,115 (8%) 392 (3%) 14,565
Peer 44,254 (45%) 28,883 (29%) 14,310 (15%) 7,142 (7%) 3,921 (4%) 98,510
State 227,065 (34%) 176,284 (26%) 84,430 (13%) 123,595 (18%) 57,302 (9%) 668,67

Source: ICCB

Table 12.1 shows that Parkland has a higher percentage of students enrolled in baccalaureate/transfer
programs when compared with its peer group and a significantly higher percentage when compared with the
state overall. Parkland also has a higher proportion of its students enrolled in occupational programs when
compared with its peer group and also a significantly higher percentage when compared with the state
overall.

Parkland maintains information about student transfers through a statewide-shared database that
contains transfer and graduation data from all Illinois public institutions of higher education. A second
database maintains Parkland enrollment and graduation data, including concurrent enrollments. OIRE is
hoping to integrate the national student loan clearinghouse enrollment data into existing databases by the
end of fall 2002.

Data indicate that students who have attended Parkland have gone on to enroll in 67 other institutions
of higher education in Illinois. In 1999-2000, the most recent year for which data are available, the Shared
Enrollment File indicated that there were 3,486 students who were enrolled at UITUC and who had completed
one or more courses at Parkland. Just under half (44%) of the 49,124 Parkland students from 1983 to 2000
in the ICCB dataset have earned a degree from another institution in Illinois. Records indicate that 2,190
students who transferred to a four-year college or university were in career programs while at Parkland.

OIRE compiles and disseminates data pertaining to transfer students’ performance at four-year
universities. In the past, several state universities provided data comparing Parkland transfer students and
the transfer institution’s native students; however, these data are becoming less available due to the
institutions’ interpretations of the Family Educational and Right to Privacy Act (FERPA) regulations. Still,
September 2001 data from UIUC indicate that their Parkland transfer students are competitive and prepared,
as shown in Table 12.2. Some students have a difficult transitional semester in some subject areas upon
transfer, but they do better over time. Fall 2000 transfers from Parkland had an overall spring 2001 GPA of
2.86 while all community college transfers had a 2.89 GPA and native juniors had a 3.21 GPA. The overall
GPA of 3.25 for Parkland transfers at the end of spring 2001, however, is similar to that of other community
college transfers (3.34), and slightly better than native juniors (3.13).
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Table 12.2: PROGRESS AS OF SPRING 2001 FOR FALL 1999 AND FALL 2000 TRANSFER STUDENTS

AT UIUC
Overall Average GPA
Date of Entry Number of  Parkland All Community All Four-year All Native
into UIUC Semesters*  Transfers College Transfers  College Transfers  Juniors at UIUC
Fall 1999 5 3.28 (n=133) 3.35 (n=589) 3.29 (n=284) 3.19 (n=4026)
Fall 2000 2 3.25 (n=158) 3.34 (n=666) 3.29 (n=291) 3.13 (n=5039)

Sources: OIRE, ICCB

*This is the number of semesters elapsed, including date of entry term, summer term(s), and the spring
2001 term.

Along with the data provided by other institutions, department chairs/program directors report the
following efforts to evaluate the success of transfer students: Data are being collected as part of programs’
academic assessment process, departments complete a program review process to determine students’ success
in transferring and degree completion, and some department chairs meet with faculty and chairs from four-
year schools to discuss issues of transfer and expectations of faculty at those institutions.

To determine our students’ satisfaction with their Parkland educational experience, OIRE conducts a
graduate follow-up survey for transfer program graduates six to eight weeks after graduation each semester,
with a response rate of 60% or higher. These data are compiled into an annual report released every January.

High rates of satisfaction have been reported from transfer students on each general topic surveyed:
course content (94.9% of 233 respondents, 221 persons), lectures (94.4% of 231 respondents, 218 persons),
equipment/facilities/materials (94% of 233 respondents, 219 persons), preparation for further education
(90.9% of 231 respondents, 220 persons), group and individual projects (87.7% of 228 respondents, 200
persons), labs (86.9% of 221 respondents, 192 persons), and information on current employment (69.7%
of 181 respondents, 126 persons). The complete report can be found at (http:/www.parkland.edu/oire/

FUtran000l report.pdf).

Transfer Courses

Enrollment in transfer courses increased 3% between 1993 and 2001 and represented 62% of course
enrollment in 2001-2002. Table 12.3 lists 1993-2001 enrollment in transfer courses and its percentage of
all college credit enrollment. The number enrolled in transfer courses is much higher than the number of
students in transfer programs because many Parkland students enroll as non-degree-seeking students and
because many general education electives for students in career programs are also transfer courses. Other
course-enrollee students are those who are taking classes for self-improvement, dual-credit high school
students, and students who eventually will declare a major and complete a program of study.

Table 12.3: ENROLLMENT IN TRANSFER COURSES 1993-2001

EY Seat Count % of All College Credit Enrollment
1993 35,745 59.0 %
1994 34,128 59.5 %
1995 33,463 59.3 %
1996 33,215 60.6 %
1997 33,819 61.0 %
1998 35,138 63.0 %
1999 34,724 63.2 %
2000 34,580 61.7 %
2001 34,908 62.1 %
Source: OIRE
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The IAl is a statewide agreement that allows transfer of the completed Illinois general education core
curriculum as well as recommended majors courses in 26 specific majors between and among participating
two- and four-year public and private institutions. Students who complete the general education core
curriculum will automatically satisfy the lower-division general education requirements of any participating
transfer institution. Currently; all Illinois public and 45 private colleges and universities are IAI participants.
Statewide faculty panels must approve specific courses; not all courses are eligible. Parkland has been an
active participant in the development and implementation of this initiative, which became effective for
students entering as first-time freshmen in the summer of 1998 and thereafter. Please see the Parkland
catalog and IAI Web site (http:/www.itransfer.org/IAl/) for details. The IAI Web site is accessible from
Parkland’s Web page.

Although the IAI has streamlined the transfer process, benefiting many students, some faculty and
administrators feel that the four-year institutions are not bound to its guidelines as consistently as the com-
munity colleges are. Obtaining course approval is sometimes a significant challenge. In response to the Chapter
12 committee’s interview questions, some department chairs and program directors offered these opinions:

* JAI approval has been of dubious value to business majors-oriented courses, as articulations are not
honored consistently among universities or even among programs within a university.

* Four-year institutions are inconsistent in their endorsement of the IAI in both A.A. and A.EA.
programs in Fine and Applied Arts.

* IAI is a statewide transfer process that seems to bind community colleges to a standard course
outline, but does not bind four-year institutions to accept them.

* Successful course offerings are being eliminated because they are not part of the IAl even when they
transfer to other institutions. Examples can be found in Humanities and Social Sciences.

* Al is a straitjacket for students coming from out of state, but ultimately it has made things easier.

* An arbitrary external process is driving our curriculum.

The EVP, who serves as the transfer coordinator for the college, was instrumental in planning for the
implementation of the IAI. The director of counseling assists him in course articulation efforts. A grant-
funded minority transfer center is charged with supporting and facilitating the transfer of students from
various minority groups, as well as students in general, to four-year institutions. Parkland’s counselors and
academic advisors regularly attend community college articulation conferences at the in-state four-year
colleges and universities. Counselors have ongoing conversations with representatives from the four-year
institutions to keep transfer guides current and to help individual students prepare for a smooth transfer.
Transfer fairs are held on the Parkland campus for both state and private colleges and universities. Students
attend these fairs for one-on-one discussions with the colleges” admissions representatives, who also hold
update sessions for counselors and advisors on transfer issues. Students can use a Web-based course planner
(http://www.itransfer.org/IAl/Find/) to identify IAI courses at an institution.

All transfer courses are reviewed through the academic assessment process as a part of general education.
Please see Chapter 13, Assessment of Student Academic Achievement. In addition, faculty review all transfer
courses through program reviews in course clusters on a five-year cycle determined by the college.

General Education

The importance of general education at Parkland is reflected in the college’s statements of mission and
purposes, values, and cultural diversity. All degree programs include a coherent general education requirement,
described on pages 80 and 113 of the 2002-2003 Parkland catalog. The general education core curriculum
requirements in communications, social and behavioral sciences, humanities and fine arts, mathematics,
and physical and life sciences are designed to provide an enlightening, interrelated program that ensures a
wide range of diversified knowledge and promotes lifelong intellectual inquiry. In 1998, a committee of
Parkland faculty revised the general education objectives so that the academic assessment process can
better measure the effectiveness of the general education component of Parkland degrees. The eight cross-
disciplinary objectives are on catalog page 79. Current information about general education academic
assessment can be found at (http://www.parkland.edu/aac/gened/index.htm).
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A subcommittee of the curriculum committee is responsible for the general education core curriculum,
overseeing the review process of the general education curriculum offerings, philosophy, and objectives.
Please see Chapter 13, Assessment of Student Academic Achievement.

Career Programs

Parkland College offers 48 Associate of Applied Science degree programs and 49 Certificate programs,
listed on catalog pages 111-112. Twelve additional A.A.S. and Certificate programs are under consideration
or in the approval pipeline, including Medical Assisting A.A.S., the GM Body Service Education Program
(BSEP), Network Security A.A.S., and Biotechnology Technician A.A.S. The Medical Assisting Certificate
program will be offered in the near future, and the Medical Lab Technology A.A.S. program will be offered
in cooperation with Kankakee Community College through distance education. All career programs include
specific general education requirements, with a minimum of 15 credits. Several career programs have
articulation agreements with District 505 high schools, negotiated through meetings between Parkland
faculty and high school teachers. An articulation handbook has been distributed to all District 505 high
school counselors and career teachers. A copy is in the resource room. For information about Parkland’s
2+2 agreements, which allow graduates of specific A.A.S. degree programs the opportunity to transfer to
participating universities to continue work toward the baccalaureate degree, please see Chapter 18, Integrity
in Relationships and Practices.

Parkland offers career programs to meet the needs of both employers and residents of District 505.
Programs are often developed at the request of the local employment community and/or district residents.
The curriculum is based on business/industry identification of the knowledge and skills necessary to be
productive in the job.

As with all credit courses in the college, career programs and courses have been approved by the
curriculum committee, and then submitted to the ICCB for approval prior to their initial offering. After
course outlines are developed by faculty and approved by the curriculum committee and ICCB, they are
kept on file in the EVP’s office. Syllabi are drawn directly from course outlines and are kept on file in
department offices. Faculty are responsible for keeping course outlines and syllabi up to date and on file in
the appropriate office.

Each year, graduates of occupational programs are surveyed six months following their degree
completion. Although the ICCB requires that graduates from approximately 20% of all occupational programs
be surveyed each year according to a fixed schedule, Parkland surveys all occupational graduates. Initial
survey forms are followed up with reminders until a 60%+ response rate is achieved. Additional questions
beyond those required by ICCB are asked, including student experience with five general education areas.

A total of 360 out of 574 graduates (62.7% response rate) completed and returned the 2000-2002
occupational follow-up survey. Not all responded to each question. A total of 83.9% of those responding
(302 persons) indicated that they were currently employed. Of those, 80% (241 persons) reported being
employed in the field for which they were prepared. A total of 97.1% (292 persons) reported that they work
in Illinois. Of those who responded to the question, 90.7% (326 persons) reported they were either very or
somewhat satisfied with their current job.

The follow-up survey reported high levels of student satisfaction with six items related to their major
program: course content (95.5% of 359 respondents, 343 persons); lectures/labs (93.3% of 357 respondents,
333 persons); equipment, facilities, materials (90.5% of 356 respondents, 322 persons); job preparation
(73.4% of 357 respondents, 262 persons); preparation for further education (73.4% of 354 respondents,
260 persons); and information on current employment (72.0% of 357 respondents, 254 persons). The
survey also asked about levels of agreement that their experience at Parkland had improved in five areas of
general education: problem-solving (76.0% of 337 respondents, 256 persons); writing (62.7% of 338
respondents, 212 persons); speaking (59.8% of 336 respondents, 201 persons); mathematics (52.8% of
333 respondents, 176 persons); and reading (49.3% of 337 respondents, 166 persons). Because the questions
asked for perceived improvement, it is possible that the relatively low agreement may represent a high level
of skills upon entering Parkland.

EDUCATIONAL PROGRAMS | 99



All Parkland career programs have advisory committees comprising volunteers from local business and
industry. Meeting between one and four times a year, advisory committees help keep each career program
current by providing information and data about employment trends in their fields; they also recommend
the addition of new knowledge and skills to the curriculum and the deletion of outdated material. Advisory
committees and their members are listed on catalog pages 377-386. Minutes of meetings are kept on file in
the department offices, and a master file is maintained in the office of the dean of career programs. A career
program advisory committee handbook and training for advisory committee members and faculty who
manage advisory committees are currently being developed.

An umbrella group, the community advisory council for career programs, provides a larger picture of
employment trends in the district. This council meets on the fourth Wednesday of March and October. The
membership of this committee is listed on catalog page 377; minutes are kept on file in the office of the
dean of career programs.

Another way programs are kept current is through academic assessment and program review, which are
conducted by the faculty. The analysis of academic assessment results helps faculty identify very specifically
what is working well and what needs to be changed in their instructional programs to improve student
achievement. For example, academic assessment of the construction design and management program revealed
that students were not learning some of the manual skills well through building houses each year. Faculty
changed the program so that each student now performs all tasks on small projects. This change resulted in
much better performance on competency testing activities and therefore better-prepared graduates.

There are many formal partnerships between Parldand’s career programs and business/industry. Among
these are the Ford ASSET program; Case/IH and Birkey’s Farm Stores with the diesel power equipment
technology program; more than 30 local partners with the manufacturing technology program; State Farm,
SprayBake, Chief Automotive Systems, Dust & Sons Auto Supply, Polar Prep Stations, several automotive
finish systems companies (including PPG and Akzo-Novel), ADP Estimating Software, MATCO Tools, and
several local automotive collision repair shops with our auto collision repair program; Cisco Systems with
our Computer Science and Information Technology department (Parlkland is a regional academy); and
Monsanto with our agriculture land lab. Many local restaurants and hotels worked with Parkland to establish
the Hospitality Industry Hall of Fame, and many health care providers, including the two local hospitals,
provide clinical sites for our health care programs. The veterinary medicine program at UIUC provides
internship sites for our veterinary technology students. Many more partnerships mirror those listed in this
sampling. Some programs could benefit from the development and dissemination of models for encouraging
and developing partnerships with business and industry.

Every two years, Parkland conducts a futures conference to update the college’s strategic plan. In late
1998, a decision was made to use the same model in a more focused way to develop strategic plans in five
career program areas: agriculture, health care, information technology, industrial technologies, and workforce
development. Each half-day conference consisted of a program featuring a keynote speaker who presented
national trends and perspectives, a panel of local business leaders who reacted to the keynote address to
localize the information, and a question and answer period that provided attendees the opportunity to
clarify points and add comments. That was followed by roundtable discussion of previously prepared
questions, then a period for each table’s feedback to the entire group and final comments. Chris Schroeder
of AEC Consulting assisted in the design and implementation of the conferences, along with subsequent
follow-up activities. Buerkett Marketing Consultants wrote the first draft of the strategic plan that resulted
from each conference. The final plan was printed and disseminated to all conference invitees. The invitation
list for each conference was from 500-700 persons; approximately 80-150 persons actually attended each
conference. Please see Chapter 17, Institutional Planning, for more about futures conferences.

Follow-up activities include an annual mid-year review of progress on each plan by affected faculty
and department chairs and an annual end-of-year review that includes faculty, department chairs, the EVP,
and the president, along with two to four persons from business/industry. These reviews result in modification
of the plan for the next year as well as an annual report of progress that is presented to Parkland’s board of
trustees.
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Developmental Education

Developmental education at Parkland is a comprehensive, cross-department, coordinated effort designed
to foster the retention and academic achievement of underprepared students who have been placed in
developmental courses. The college provides extensive academic support services and offers developmental
courses in reading, English, ESL, mathematics, biology, chemistry, and success strategies.

Scores on the computer-adapted COMPASS test or OASIS, the Online Assessment System for Internet
Students, identify students who are not prepared to be successful in college-level courses and determine a
student’s placement in either adult education courses or developmental courses in critical comprehension
skills (reading—CCS 098, CCS 099), English (ENG 098, ENG 099), and mathematics (MAT 094, MAT
095, MAT 097, MAT 098). Students who place below college level are required to enroll in developmental
reading, English, and mathematics courses and demonstrate their readiness to succeed in college-level work
before they can enroll in many college-level courses. Counselors and advisors strongly recommend BIO
100, CHE 100, and ORN 101 to students with low placement assessment scores, lack of academic confidence,
no high school biology or chemistry, and/or who are returning to school after an extended time. Placement
testing is not required for ORN 101, strategies for success in college and life, which is strongly recommended
for any student who needs to clarify educational goals and establish plans for degree completion.

Special assessments are provided for students who are non-native English-speaking students without a
TOEFL score or a diploma from an American high school. These students are required to take the ACT/
COMPASS/ESL. Assessment scores determine placement in developmental ESL courses offered through
our international education unit or referral to the life/survival skills ESL courses offered through the adult
and workforce education program. Beginning in fall 2001, additional pre- and post-course diagnostics and
assessments were included in the developmental ESL curriculum to improve identification of students’
learning needs and selection of instructional strategies.

Students who assess below CCS 098 (reading skills at grade 7 or below), English 098 (writing skills at
grade 7 or below) or MAT 094 (mathematics skills at grade 6 or below) are referred to adult education
courses until they are prepared to re-assess for placement into college-credit courses. The ICCB has recently
assumed full responsibility for and governance of adult basic and adult secondary education in Illinois.

Students progress through developmental reading and writing courses by earning a passing grade or by
demonstrating readiness for college-level work on end-of-semester assessments; for example, a student may
progress to ENG 101 by earning a grade of B or A in ENG 099. Parkland’s 100-level courses may be taken
concurrently with CCS 099. A student meets the college’s reading requirement by earning a grade of C or
better in CCS 099. Even if students are not successful in their developmental English and reading courses,
they are given the opportunity to prove they are ready for college-level work by performing well on the end-
of-semester English and reading assessments, which are evaluated by English and reading faculty. Students
progress through developmental mathematics courses by earning a grade of C or higher. ORN 101 and BIO
100 are not prerequisites for other courses; however, a grade of C or better in CHE 100 is a prerequisite for
CHE 101.

Analysis of academic assessment results has been the basis for program improvement in all areas of
developmental education. For example, mathematics faculty identified specific topics that demanded more
instructional time and, in fall 1998, formed a committee to study the algebra sequence. The result was that
five variable-credit, competency-based modules were developed for MAT 095 and offered in fall 1999 for
students who wished to take the course in the learning lab. Revised MAT 095 and MAT 098 courses were
offered in fall 1999, and five variable-credit, competency-based modules were developed for MAT 098 and
offered in spring 2000 for students who wished to take the course in the learning lab. Reading faculty
enhanced the dictionary use and vocabulary component of CCS 098 and added a novels unit to CCS 099.
The English and chemistry faculty have more clearly defined the characteristics of the teacher most likely
to be effective with the underprepared student and actively seek such instructors for ENG 098, ENG 099,
and CHE 100. ESL faculty redesigned courses into smaller units to create more part-time options for
working students, thus increasing enrollment by 35 in developmental ESL courses for fall 2001.
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Developmental courses are offered through their respective departments, assuring articulation with
the department’s college-level courses. The developmental English courses are articulated with English 101,
the developmental mathematics courses are articulated with transfer and technical mathematics courses,
and BIO 100 is articulated with the science courses required for non-science-major degrees and for various
health programs. ESL 097 and ESL 098 course content is articulated with ESL 101. Articulation also
results from adult education and developmental faculty’s coordinating efforts, collaborating on projects,
and teaching across departments. An example is a summer bridge program for academically at-risk high
school and GED graduates, a collaboration that also included student services, that was piloted in July
2001. The program was successfully completed by 9 of 12 students; 8 of 12 enrolled in at least 12 credit
hours in fall 2001. These positive outcomes have stimulated continued support for future development.
Summer bridge programming is ranked high on the list of priorities established through the college-wide
operational planning process.

In fall 1997, the vice president for academic and student services appointed faculty to a learning
communities task force, which resulted in the formation of Parkland’s integrated studies communities
(ISC), learning communities for underprepared students. Through block scheduling and team-teaching,
ISC II' and III combine developmental courses and a college-level course to create a highly supportive
learning environment for at-risk students. In fall 1999, ISC II combined ENG 098, CCS 098, ORN 101,
and SPE 101. ISC III combined CCS 099, ENG 099, and PSY 101. Promising results are documented in
the Learning Community Annual Report, Academic Year 1999-2000hich is in the resource room. Some of the
most significant results from fall 1999 include:

 ISC II students earned an average of 11.45 credit hours; the CCS 098 comparison group earned an
average of 9.26 credit hours.

* ISC II students earned an average GPA of 3.02; the CCS 098 comparison group earned an average
GPA of 2.14.

* ISC II students earned an average grade-level reading post-test score of 10.45; the CCS 098 comparison
group earned an average grade-level reading post-test score of 9.28. (There was no significant difference
in the two groups’ reading pre-test scores at the beginning of the semester. The average for both
groups was approximately 8.5.)

The adult and worlkforce education program also offers Integrated Studies Community I (Transition
to College courses), and the English and Critical Studies department offers Honors Integrated Studies, a
college-level learning community. All ISCs are described on catalog page 95.

Please see Appendix B for learning communities honors and awards.

In fall 1999 OIRE conducted a study of the relationship between high school and college performance.
A cohort group (n=899) was identified of students who were new to Parkland and to higher education,
graduated from high school after 1994, had a recorded high school percentile rank, and were not just course
enrollees. Approximately 67% (602) of the cohort assessed into pre-college mathematics, 29% (261) into
pre-college English, and 27% (243) into pre-college reading. Approximately 20% (184) of the cohort were
in the bottom 25th percentile of their high school graduating class. The study found that after three years,
students who had been in the bottom quartile of their high school graduating class tended to have a lower
GPA, had completed fewer courses, and attended fewer terms when compared with students in the upper

three quartiles. Furthermore, 58% of the students in the lowest quartile were enrolled in transfer (A.A.,
A.S., AES. AFA) programs.

Later in 1999, the EVP appointed faculty to a developmental education task force, which critically
analyzed all the developmental courses, researched other successful programs, and used findings to design
and implement an improved, results-oriented developmental program. The task force built upon Parkland’s
existing developmental strengths: the comprehensive assortment of adult basic education and pre-college
level courses; an array of academic support services like peer tutoring, the learning lab, and the writing
center; and a corps of dedicated, credentialed developmental faculty. Recommendations to increase the
effectiveness of the student support services system and the developmental education curriculum as a
whole included creating a developmental education unit and establishing a wrap-around model of student
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support services. In July 2001, the academic development center, with its own half-time director, full-time
student-development advocate, and part-time academic development specialist, began providing more
intensive support to underprepared students. The centralized location of academic support services in the
D wing improves access for all students. Please see Chapter 9, Academic Resources, Support Services, and
Equipment. An in-depth description of the task force’s analysis, findings, and recommendations can be found
in A Proposal tomprove Developmental Education at Parkland College, May 208ich is in the resource room.

Drawing developmental resources together under the coordination of the academic development center
reduces the fragmentation that characterized developmental education at Parkland prior to fall 2001.
Consolidation of resources provides underprepared students more accessible support and more timely
intervention. It also facilitates faculty collaboration and an integrated, efficient approach to curriculum
improvement, academic assessment, and evaluation. It will be essential to compare student outcomes data
for 2001-2002 to those for 2000-2001 in order to determine what impact these changes have had on
student retention (course completion, enrollment in consecutive semesters) and performance (credit hours
earned, GPA). Establishing and maintaining an evaluation process based on the model used to evaluate the
integrated studies communities will promote the continuous improvement of developmental education and
the success of underprepared students.

Distance Education

To meet students’ needs for flexible, accessible learning in a rapidly changing and highly competitive
work environment, Parkland delivers interactive teleclasses, telecourses, and online courses as an alternative
to traditional, synchronous, in-class instruction. Distance education provides access to courses and degree
programs of the same rigor and quality as those that are delivered traditionally. The Distance and Virtual
Learning (DVL) department was created in 1998 to address the need for coordinated development and
support of technology-based course delivery. Parkland received approval from the North Central Association’s
Commission on Institutions of Higher Education to offer ICCB-approved associate degrees through distance
delivery for spring 2001. Four degrees, the A.G.S., A.S., A.A., and A.A.S., can be earned online. More
information is available at (http://online.parkland.edu/degrees). Academic departments work with the DVL
department to develop courses, programs, and degrees. Log files are maintained on all seven DVL servers,
and log analysis software generates regular reports for review by department chairs. Parkland currently
offers three different distance-delivery options to students: interactive teleclasses, telecourses, and online
courses.

Interactive teleclasses have been offered since 1992 and were completely funded through a HECA
grant, which was continued for five years. During that time, Parkland and other Illinois community colleges
purchased and deployed videoconferencing equipment primarily in high schools within each college district.
In 1997 the grant was discontinued, leaving each college with a substantial amount of computer-based
videoconferencing equipment. Currently, there are ten interactive sites in District 505: Fisher High School,
Gibson City-Melvin-Sibley High School, Heritage High School, LeRoy Middle School, Piper City Junior
High School, Monticello High School, Paxton-Buckley-Loda High School, Prairie Central High School,
Rantoul’s Myna Thompson building, and Tuscola High School. Enrollment in interactive telecourses has
steadily decreased since 1997, as Parkland has developed online or Internet-based courses; 60 interactive
teleclass students enrolled in fall 1997, but only 35 enrolled in fall 2001. As a result, DVL will continue to
evaluate the courses, programs, and workshops offered via interactive telecourses in order to maximize
usage and control costs while continuing to serve the needs of district high schools and communities.

Parkland offers 16 telecourses, most of them taught by full-time faculty, covering a variety of subjects,
allowing students an element of flexibility in their schedules. Through a variety of vendors, the college
purchases licenses to produce commercial videotapes based upon a textbook. These tapes are aired regularly
on Parkland College Educational Television (PCETV), which reaches approximately 70% of District 505’s
approximately 244,000 residents. Tapes are available for checkout in area libraries and some video rental
stores at no charge. An average of 1,281 students per year enrolled in telecourses from 1997 to 2001.
Telecourses are a popular choice among UIUC students who concurrently enroll in Parkland classes. Telecourse
producers are seeking to incorporate online or Web-based components to increase student-student and
faculty-student interaction, which can contribute to increased retention and student satisfaction.

EDUCATIONAL PROGRAMS | 103



104

Although telecourse enrollment has remained relatively constant and interactive teleclass enrollment
has declined since 1997, online course enrollment has shown exponential growth: 18 students enrolled in
fall 1997, and 1,052 students enrolled in fall 2001. According to the IVC, Illinois online enrollments at
Illinois colleges and universities for 2000-2001 were 28,995 (62%) at community colleges, 12,772 (27%)
at public universities, and 4,911 (11%) at independent colleges and universities. Parkland led the community
college online enrollments with 3,488, followed by 2,510 at the College of DuPage, 1,763 at the City
Colleges of Chicago, 1,761 at Lake Land College, and 1,545 at the College of Lake County.

Anticipating the growth in online course enrollment, DVL developed a comprehensive academic action
plan in 1998, which helped to set the department’s direction regarding the identification and development
of online courses. Also, faculty development and technical support, systems development, and student
support services were addressed and planned. The plan, reviewed and updated twice a year, serves as the
operational and strategic planning tool for the department.

Online courses are developed according to Western Interstate Cooperative for Higher Education
(WICHE) and Midwestern Higher Education Cooperative (MHEC) guidelines, with Parkland faculty having
the primary role in their development and evaluation. Faculty volunteer to develop and teach online courses,
and faculty may elect to receive payment for online course development. Faculty members paid to develop
online courses may use any course materials developed during this period if they decide to take a position
with another institution. A faculty member’s accepting payment in return for online course development
gives Parkland the right to claim the materials for use by another faculty member teaching the same course.
Any revenues derived from the development, sale, or production of software are treated in the same manner
as the college treats the development of textbooks, in accordance with the PPM. DVL has developed an
online course and instructor evaluation system modeled after the traditional paper-based form but modified
for the distance delivery system

The Center for Virtual Learning (CVL), with a full-time director, provides training and support to
faculty who are developing new online courses, improving existing courses, or seeking information about
instructional software. Frequent CVL workshops keep the faculty current on technology, distance pedagogy,
and instructional software. Student-to-student and faculty-to-student interactions, such as strategies for
discussion via the Internet, are part of all training and support for online courses.

To ensure that distance education students are well served, there is a full-time online student support
coordinator in the center. The DVL department has an online student skills readiness assessment test to
determine the skill level in technology, as well as attitude and general readiness to benefit from an online
course, including remediation in specific technologies needed by the student. OASIS provides access to the
mandatory reading, writing, and mathematics assessment testing required of Parkland students. Specific
links to on-campus support services are provided. Library resources are available online to students with
login/password. However, with the increase in online courses and programs, there is a need to provide
further library support for distance education students, including document delivery, boolk delivery,
instruction through the interactive network, and real-time reference service, plus further collaboration with
libraries to provide reciprocal support for these students. Parkland students enrolling in distance education
courses have access to the same financial aid resources available to on-campus students. In addition, DVL
provides student e-mail accounts, ORCA (a customized online workspace for delivery of information), and
Classmate (online peer and faculty tutoring) to all Parkland students. Please see Chapter 9, Academic
Resources, Support Services, and Equipment.

The quality of online courses is constantly monitored. A random sample of end-of-semester online
course evaluations representing approximately 25% (508) of the total student enrollment (1,920) from fall
1999, spring 2000, and summer 2001 indicates continuous improvement in online course quality:

* The percentage of students who agreed or strongly agreed that online course material was well
prepared increased from 79.9% in fall 1999 to 82.9% in spring 2000 to 91.7% in summer 2001.

* The percentage of students who agreed or strongly agreed that they were able to obtain technical
assistance to resolve problems increased from 60.4% in fall 1999 to 62.2% in spring 2000 to 75.1%
in summer 2001.
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* The percentage of students who agreed or strongly agreed that online course materials were easy to
follow increased from 76.1% in fall 1999 to 78.3% in spring 2000 to 87.2% in summer 2001.

In spring 2001, for the purpose of providing student feedback for a group of experienced faculty and
technologists to analyze according to a common set of quality indicators, the DVL department piloted a
peer review process for online courses. The process, now being implemented, is outlined in detail in the
DVL document “Distance Learning at Parkland College: Online Peer Review, “ available in the resource room.

Adult and Continuing Education

Parkland’s adult and continuing education provides non-traditional learning experiences by delivering
both credit and noncredit programs designed to meet the specific learning needs of a variety of special
populations within District 505. Responsive, resourceful, and flexible adult and continuing education
programs function as a gateway to higher education for individual persons, employers, employees, and K-12
students.

In FY 2001, as shown in Table 12.4, adult and continuing education served 50,635 persons through
five of its programs: Adult and workforce education, business development center (BDC) contract training,
youth (college for kids) and women’s programs, and the planetarium. For information about women’s
programs, college for kids, the planetarium, and Parkland’s BDC, please see Chapter 15, Contributions to
District Communities.

TABLE 12.4: PERSONS SERVED BY ADULT AND CONTINUING EDUCATION FY 98-FY 01

FY 98 FY 99 FY 2000 FY 2001
Planetarium 36,588 37,596 32,839 38,101
(instruction and shows)
Adult Education 999 1077 1,188 1,386
*Contract Training/
Traffic Safety Program 10,919 8,168 7,227* 7,391
Youth Programs 768 487 1,185 1,071
Women’s Programs 752 1,593 1,721 2,686

Source: Parkland Office of Admissions and Records

*Since July 2001, the BDC director has reported to the associate vice president for academic services instead
of to the associate vice president for adult and continuing education.

L A change in the way data are reported accounts for the decline; 99-00 data reflect actual counts per contract
rather than enrollments per training event.

2This includes attendance at workshops and informal gatherings.

Adult and continuing education also served, 3,535 persons in 1999 and 3,310 persons in 2000 through
noncredit courses and workshops.

Adult and continuing education has also functioned as an administrative first home to a variety of
grant-funded programs because of its ability to serve non-traditional, special-needs populations. Examples
include cultural diversity, foster parent training, preparedness, and JTPA/gender equity/single parents. Between
1996-97 and 1999-2000, Parkland provided cultural diversity training for 6,290 persons across the state;
2,874 persons participated in foster parent training. In 1998-1999, a total of 677 first-generation college
attendees were served through preparedness programs, and 415 through JTPA/gender equity/single parent
programs.

EDUCATIONAL PROGRAMS | 105



Community education noncredit courses and workshops provide educational, informational, cultural,
and recreational programs and activities that appeal to special interests. Each semester, community education
offerings, which include programs on the arts, environment, local and state history, social issues, and self-
awareness, are publicized in the fun guide section of Live and Learn,the noncredit class schedule, which is
mailed to 113,000 households and businesses in District 505. The lifelong learners program offerings
appeal to the special interests of retired or soon-to-be-retired persons 55 or older.

Data reported annually to the associate vice president for adult and continuing education indicate
that 1,452 participants attended community education programs in 2000-2001, a 17% increase since 1997-
1998. In 2000-2002 lifelong learners programs, including the popular monthly lecture series at the Champaign
Public Library and the lifelong learning institute, a noncredit program affiliated with the Elderhostel Institute
network, served 1,813 participants.

The adult degree completion center (ADCC) provides a convenient way for adults to finish baccalaureate
degrees by guiding them in the development of individualized learning plans that outline exactly what is
needed for degree completion. The ADCC, in partnership with Eastern Illinois University, Franklin University;
Governors State University, Olivet Nazarene University, Greenville College, and the University of Illinois-
Springfield, manages the delivery of course work that leads to completion of the baccalaureate degree.
Many students are required or allowed to take Parkland credit classes that apply toward their baccalaureate
degrees. The ADCC, during the 1999-2000 academic year, its first year of operation, facilitated 748
enrollments in 4,393 credit hours. Positive feedback from partnership schools indicates that Parkland’s
ADCC is one of their most productive collaborators. In fall 2001, Parkland’s District 505 was among the
top three districts represented in the number of in-state admissions to Liberal Studies Online at Ul/Springfield,
with 42 enrolled.

The ADCC director coordinates programming at area learning centers (ALC), where district residents
can take traditional, interactive video, and computer technology center (CTC) classes. Parkland operates
an average of 20 computer-equipped area learning centers any given semester in area high schools. Total
ALC enrollment (annual seatcount) for 2000-2001 was 2,179; total enrollment for 2001-2002 was 2,057.
Enrollment declined slightly at eight sites but remained relatively constant or increased at the others between
2000 and 2001.

At 25 area sites, dual-credit classes give high school students the opportunity to take Parkland classes,
earn college credit at reduced or no cost, and satisfy high school graduation requirements. In fall 2000, 11
of 41 (27%) ALC course offerings were dual-credit; in fall 2001,16 of 39 (41%) ALC course offerings were
dual-credit. Enrollment in dual-credit classes offered both on- and off-campus is increasing: in fall 2000,
total dual-credit enrollment was 280 in 862 credit hours; in fall 2001, total dual-credit enrollment was 568
in 1,787 credit hours. Parkland faculty and staff collaborate with local high school faculty and staff on
instructional delivery, promotion, enrollment, and student orientation for dual-credit classes. District 505
superintendents, high school principals, and counselors function as a dual-credit advisory committee. In
response to the needs of area high schools represented by the advisory committee, an introduction to
information technology curriculum consisting of six dual-credit classes was developed for high school students,
and grant funding is being sought to establish three state-of-the-art regional technology centers. An internal
dual-credit advisory committee, including department chairs and the dean of career programs, was formed
and met in fall 2000 to assure program quality and effective coordination for both on-campus and ALC
dual-credit classes. For more about the dual-credit program, please see Chapter 18, Integrity in Relationships
and Practices.

The ADCC and the ALC delivery systems provide convenient access to a variety of college-credit
course work that meets the needs of district residents and support to students from the point of inquiry to
matriculation; in all settings, students are referred to other Parkland services. On the spring 2000 student
satisfaction survey, 123 of the 126 respondents (97.6%) were satisfied/very satisfied.

Needs to increase public awareness, reach a broader audience, and improve communication and
cooperation between high school and college staff are being addressed through database development and
improved Web site layout, which will systematize contact with students and collaborators.
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The adult and workforce education program is mandated by federal legislation to serve the least
skilled and most in need; therefore, basic through secondary-level instruction is made available on the
Parkland campus, throughout the local community, and at 15 sites throughout District 505. The adult and
workforce education program provides open access to all adults, especially the unemployed and
underemployed, immigrants, refugees, low-income, and non-high school graduates seeking to continue
their education. The adult and workforce education program served 1,386 students in 2001-2002. The
program, which is supported by state and federal funds, offers tuition-free, non-graded, non-college credit,
open-entry courses in reading, writing, mathematics, GED Test Preparation, ESL, job skills, and computer
literacy to qualified adults 16 and older. In addition to credit classes, the volunteer literacy program funded
by the Secretary of State’s office, Project READ, provides one-on-one tutoring: 15,000 hours of tutoring
were provided to 339 district residents by 129 trained volunteers in 2001-2002 (44 hours per student, 116
hours per tutor). Also, family literacy programming increases public awareness of the educational opportunities
available at Parkland and through the adult and workforce education program while serving families
throughout the district: 2,000 families attended activities held at 90 sites; 3,059 books were given to
children in 2001-2002.

In accordance with grant guidelines, the Test of Adult Basic Education (TABE) is used to assess and
place basic and secondary-level students in the class most appropriate for their level. The Comprehensive
English Language Skills Assessment (CELSA) is used to assess and place ESL students in the class most
appropriate to their level. All students are advised and assisted in completing registration. College counselors
and advisors readily refer students who can benefit from adult education instruction before assessing or re-
assessing for college-credit classes.

Key indicators of student progress are improved TABE and CELSA scores and GED attainment. In
2000-2001, 80% of all ESL students made gains on the CELSA test, and the percentage of Parkland students
passing the GED test (70%) exceeded both the state (67%) and national (53%) average. Results of each
semester’s evaluations are used by faculty and staff to identify areas needing improvement.

Enrollment in adult basic education classes (course prefixes ABE, ASE, GED, TRN, ESL 050-ESL
066) has steadily increased since 1993, when enrollment in adult education classes was 1,509, or 2.5% of
the total college enrollment. In 1997 it was 2,983, or 5.5% of the total college enrollment; in 2001 it was
3,289, or 6.0% of the total college enrollment.

As a member of the area planning council, which meets quarterly, the adult and workforce education
program works closely with the other area provider, Urbana Adult Education, to solicit input from area
principals, superintendents, social service agencies, and other community organizations to coordinate
programming, avoid duplication of services, and address the basic educational needs of the district. Council
meeting minutes are in the resource room. The program also works closely with other units in the college,
especially international education’s ESL program and the academic development center. In an effort to
provide an obstacle-free path to lifelong education for all underprepared students, the program also works
with departments that offer short-term occupational/vocational training and one-year certificates.

The adult and workforce education program’s greatest challenge has been its reliance on grant-
funded part-time faculty and staff to provide responsive, coherent, and effective literacy programming and
basic skills instruction throughout District 505. Since 1998 a second full-time, tenure-track faculty position
and other significant staff additions and changes have begun to address the need for a consistently reliable
professional corps who can provide the leadership necessary to develop and maintain quality programming
and services. Filling the newly created dual-appointment, tenure-track faculty position for developmental
and adult education for fall 2002 will significantly enhance program quality.
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Significant Additions to Educational Programs Since 1993
* degrees in A.E.S. and A.FA.

* IAI transfer concentrations in theater arts, speech communication, psychology, social work, history,
political science, English (literature), manufacturing technology, early childhood education, and art
education

* 53 new A.A.S. and certificate career programs

* career programs futures conferences

* learning communities: integrated studies communities and honors learning community

* academic development center

* creation of the Distance and Virtual Learning department, including the center for virtual learning
* online courses and degrees

* business development center

* adult degree completion center

* increase in full-time, tenure-track faculty positions from 148 in 1993 to 167 in 2002

* language lab for all ESL and foreign language students

Summary of Educational Programs Strengths

* High regard for students’ learning needs and the strong commitment to provide excellent instruction
are characteristic of all of Parkland’s educational programs. All academic departments share ownership
and responsibility for the quality of the transfer and general education programs. Faculty and
department chairs across the college participate in the development of articulation agreements that
simplify the transfer process for Parkland students. Five academic departments are represented on
the curriculum committee’s sub-committee that oversees the review of the general education
curriculum.

* Decisions related to career programs reflect input from advisory committees, District 505 employers,
and economic trend data. Many partnerships with business and industry and the community advisory
council for career programs keep career programs current and responsive to emerging employment
needs.

Inter-department, inter-disciplinary collaboration has resulted in an integrated, wrap-around model
of developmental education that enhances retention and achievement for underprepared students.

* A strong student support services component is embedded within online course delivery. An online
student skills readiness assessment helps students determine their readiness to benefit from online
courses and includes remediation in specific technologies needed to succeed in an online course.
Distance education students have access to a full-time online student support coordinator.

* Responsive, flexible adult and continuing education programming provides convenient access to a
multitude of non-traditional learning experiences that address a variety of interests and educational
goals. Effective internal and external collaboration and the establishment of clear linkages between
non-traditional and traditional educational programs provides District 505 residents a gateway to
higher education and constant opportunities for lifelong learning at Parkland.

Summary of Educational Programs Challenges

* Parkland’s educational programs must continuously develop systems and processes that will support
the ever-expanding scope of instructional activity that defines our understanding of the community
college mission.

* The college recognizes the value of continuously improving the data management system so that
wise decisions can be made; therefore, all college departments must continue to coordinate data
collection and management systems with OIRE.
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